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Abstract
Current research shows the social studies taught at lower grade levels in Ghana
incorporates minimal historical content, and Ghana' s history in the curricula may fade
away without careful considerations. This study examined the development of the social
studies subject within the curricula within Ghana, the quantity and quality of historical
content prevalent in the middle and high-level schools' curricula. The study was an
extrapolation of the U.S. curricula, and juxtaposed with Ghana. Qualitatively, data were
collected through Face-Time interviews of participants. Participants comprised 41 social
studies and history teachers and administrators at the middle and high schools in the
Akuapem North Municipality, Ghana. Out of the 41 participants, six were females (15%),
and 35 were males (85%). This data disputes the findings of Ababio, Aduaquah, Awuah,
and Boadu (2014), who asserted that history is no longer the pre-occupation of male
teachers. The findings incorporate misconceptions students and parents have concerning
the curricula; professionals and para-professionals' role in teaching with oft-neglected
aspects of historical content; politics and curricula implementation which are inextricably
intertwined; administrators and teachers' opposition to field trips due to fear and complex
bureaucratic processes; the non-favorable nature of the curricula for special students;
students' overreliance on textbooks; and teacher-centered pedagogical approach in
history instruction. Teachers advocate for the introduction of history as a core subject at
the elementary level, and an extension of the instructional time. Educators are to train
more female history and social studies teachers to be discipline-specific and restructure
the curricula to integrate heuristics that would promote historical thinking skills of
students.
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CHAPTER ONE
Introduction

Education contributes to the cultural consciousness of a group of people as they
can find their identity within that culture through education (Bruner, 1996; Dewey,
1900). Since the time social studies was defined as a separate field in 191 6, there has
been much contention about the subject in the school curriculum (Evans, 2004). The
struggle over the subject could be attributed to the championing initiative to have much
influence over the school curriculum (Kliebard, 2004). The National Council for the
Social Studies (NCSS), initially recognized subjects like history, geography, economics,
and civics as officially mandated courses to be taken in the schools while subjects like
psychology and sociology were considered unofficial, but this recognition of the subjects
has not always been geared towards such an assumption. Social studies is most often
viewed as a broad subject field that prevents students from focusing more on history.
When students are bereft with information about their past, it becomes a threat to the
democracy of that country. This is known as "history's submergence in social studies"
(Ravitch, 2000, p. 150). As social studies developed to appreciate and study the various
practices, traditions, and history of a group of people, the social studies still affirm this
original notion despite its controversies (Dewey, 1933).
In Ghana, the existing educational system has its root in the British colonial
system (Amenumey, 2008; Boahene, 1975; Okyere, 2000). The position of history in the
social studies curricula is unclear regarding what, how, and how much should be
contained in the curricula, because, history is subsumed into social studies. A researcher
has raised concerns about the absence of history as a subject of study at the primary level
(grades 4-6) of education in Ghana. The assertion is that, although social studies is taught
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at the middle grade levels, the history content in it is minimal, and may fade away if care
is not taken (Ferdinand, 2016).
Purpose of the Study

The purpose of this study is to examine how social studies developed within the
curricula within Ghana. The quantity and quality of the discipline of History in the
middle and high-grade level' s social studies curricula will be assessed and reported on.
Research Questions

The following research questions will guide the current study:
1. When and how did social studies emerge in Ghana? What is the context of its
development?
2. What is the position of the discipline of history within the social studies curricula
in Ghana and the recommended learning scaffolds?
3. Does the history content and pedagogy in the social studies curricula promote
historical thinking, rote memorization, or some combination of the two?
4. How has the content and pedagogy of social studies curricula contributed to
students' depth of historical knowledge and critical historical thinking?
5. What are the resultant implications of Ghana's social studies curricula,
particularly for history?
Rationale of the Study

The purpose undergirding this study is to assess the quantity and quality of the
content of history in the social studies curricula at the middle and high-level schools, and
to evaluate the implications the results have on the students, the economy, and the
educational sectors in Ghana. An assessment will be made on whether Ghanaian students
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experience historical inquiry or knowledge acquisition (direct instruction of historical
concepts to be memorized), or some combination, whether provisions are made for
students to visit, contextualize, and engage in historical inquiry about historical sites, the
actual learning scaffolds for the teaching of history in the social studies curricula, and
whether there is an invisible hand responsible for the content and pedagogy of history
taught in the social studies curricula.
Hypotheses

1. Most students at tertiary levels in Ghana would find it difficult to give detailed
information about Ghana' s history and Ghana' s historical place in the world when
questioned.
2. Students with in-depth knowledge and understanding about Ghana's history from
the elementary level are better prepared to engage constructively in democratic
governance.
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CHAPTER TWO
Review of Related Literature
The 1987 Education Reform Program by the Ghana Education Service (GES),
brought about change in the content of study at the primary levels (grade 1-6) ostensibly
so that the content could impact the needs of the individual student and the Ghanaian
society (GES, 1993). The Program postulated five goals to address these needs: "history
and geography should be the unifying core of the social studies curriculum and should be
integrated with concepts from economics, political science and the social sciences; social
studies should be taught and learned consistently and cumulatively from kindergarten
through grade 12; the curriculum should impart skills and knowledge necessary for
effective citizenship in democracy; the curriculum should balance the study of the United
States with studies of other cultures; and superficial coverage of content should be
replaced with in-depth study of selected content" (Mullins, 1990, p. 1). With the initial
goal of history and geography as the unifying core of the curriculum content to be taught
in social studies (Mullins, 1990), assessing the contribution of the history content to
students' depth of historical knowledge and critical historical thinking is worth
determining. Students seldom gain opportunities to be involved in historical inquiry as
the typical history instruction in the classroom is reading, hearing, and the ability to recall
historical stories told and written by historians (Lee & Weiss, 2007; Nokes, 2010).
History in Ghana is seen by most students as a subject to be memorized, so that one is
familiar with historical dates, names, and facts that can be reproduced during
examination. The students who perceive history as past happenings, prior knowledge and
something that be learned by rote memorization have the tendency to regard the study of
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historical events as mere facts-gathering, rather than an empirical evidence-based
interpretation following their own inquiry (V anSledright, 2002).
Historical literacy involves the investigation, organization, analysis and
communication of historical information, gathered from both primary and secondary
sources, such as manuscripts, textbooks, trade books, historical artifacts and primary
documents (Paxton, 1999; Wineburg, 1991). Research indicates that the content of
history can be made meaningful to the student when their experiences, age, and cognition
are taken into consideration (Thompson, 1972; Nokes, 2017). The content of the history
taught should be consistent with the depth of students' prior knowledge and experiences
coupled with the recognition that they will often possess faulty logic and misconceptions
(Nokes, 2011). Students may struggle to do a historical inquiry when misrepresentations
in stories are not properly balanced for subtle difference with supplementary primary
sources, and when historical documents are scarcely used in both elementary and middle
level classrooms (Wineburg & Martin, 2009). It is therefore highly imperative that
historical thinking is introduced into the elementary schools (Bickford, 201 3), even
though much emphasis is not placed on the curriculum within the elementary schools
(Lintner, 2006; McMurrer, 2008).
Giving students the opportunity to do inquiry in history like what they do for
other disciplines such as science and mathematics would contribute to the students'
historical thinking. Historical thinking focuses primarily on the cognitive process of
historical inquiry such as how questions are framed, historical understanding and
conceptualization, analysis of evidence, corroboration and critiquing a text-based
document (Nokes, 2011 ; van Drie & van Boxtel, 2008). In as much as students are
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introduced to historical thinking; one researcher posits that historical thinking skills are
not developed automatically in the psychological development of an individual or come
through natural processes where it takes place without any conscious effort (Wineburg,
200 I). Historical thinking rather serves as the precedence and the platform for students
to create and interpret historical facts as historical reasoning done through logic (Scott,
2014). This practice will help students to use their prior knowledge to analyze historical
events from a historical perspective (Chowen, 2005). Students could be helped to
establish the historical significance of documents they review, use primary sources for
textual evidence, corroborate their findings with a variety of primary sources, and critique
the documents they review. One researcher categorized the activities of elementary
history students as either learning narratives others have created or constructing historical
narratives themselves (Parker, 2005). Students can build on their historical thinking
skills the more they engage in historical inquiry. Historical inquiry helps historians to
seek answers to historical questions. This process involves digging into archives,
discourse with other historians, making analysis of the evidence collected, and
interpreting them through writing. Students who take history classes could be permitted
to do their own inquiry within their age range. Research indicates that students can only
learn best when they are active participants of the learning process (Bransford, Brown, &
Cocking, 2000).
Social studies and history are not synonymous. They can be defined various ways.
They have emerged differently in distinctly different countries.
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Defmition and Development of Social Studies and History Curricula
Over the years, social studies and history have been defined in various ways by
different researchers and philosophers in academia. This has contributed to some
confusion and uncertainty among developers. Social studies is defined as the study of the
problems of society in the Social Studies Syllabus of Ghana. The social studies subjects
is intended to equip individuals with the requisite expertise and cultural knowledge to
identify problems, core values and future aspirations of the society they live so they can
fit well and contribute their quota to the advancement of their society (CRDD, 2010).
The National Council for the Social Studies (NCSS) asserts that social studies is
multidisciplinary and interdisciplinary in nature. It comprises geography, history,
sociology, psychology, economics, civics and has high curricula recognition in many
countries (NCSS, 2013). Considering the multidisciplinary and interdisciplinary nature
of the content and the child-centered approach in teaching, researchers are of the notion
that social studies stands out as the best subject for teaching citizenship education in the
schools (Biesta, 2006; Mukhongo, 2010).
Knowledge in history contributes to students' civic engagements. In the
traditional mode of instruction, history is taught as a pre-determined sequential series of
past events that are not interpreted, challenged, or critiqued. Because of this, the student
may often perceive history as the simple memorization of past events and happenings,
which of course, is not the case (Bain, 2005; V anSledright, 2002). Educators in the fie ld
of history assert that history should be given precedence in the schools because, it is
history that enables students to associate well with their rich historical background and
increase their sense of loyalty and patriotism to their motherland (Jarolimek, 1971 ;
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Lowenstein, 1967). The justification for the inclusion of history in the school curriculum
is because of the opportunities it presents in critical thinking and knowledge acquisition,
and the ability to apply this knowledge to modern trends of societal issues (Burston,
1972). To ensure history instruction is well taught across the various grade levels in the
social studies curricula, historical thinking skills will need to be identified and taught.
Various countries place different degrees of importance on history and social studies
curriculum, which may differ in origination.

Some African Countries' Brief History of Social Studies and History Curricula
Many African countries· educational system are centralized. Their national
curricula authorize and give credence to certain values such as knowledge, skill sets, and
moral inclinations and attitudes that ought to be included in every subject at the various
grade levels. In most African countries. the structure and content of the standardized tests
in the primary schools (grade 1-6), come from the national level. Since it is from the
national level. the teachers are left with no option than to implement the topics assigned
to them to teach. The only exception where they can alter the bureaucratic procedure of
the implementation of the curricula in their classroom is in the case of a limited teaching
and learning materials. limited knowledge and training in the content of study. or the
controversial nature of the topics to be treated in the classrooms if they should impact the
community negatively (Merryfield. 1986). There have been lots of debates regarding the
development of new curricula and the teaching and learning materials to be used in the
classroom in many African countri es. Such controversies and disparities affect the
ministries of education in those countries with respect to what to include in the curricula
for the children to be taught. These controversies on the content stem from both positive
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and negati ve reactions to the content put forward by parents. workers, teachers. ethnic
groups. and political heads in positions of authority (Abernathy. 1971; Adaralegbe.
1972). The fac tors that negatively affect the development and implementation of new
curricula in Africa is not only political but includes cultural and economic indicators as
well. Most African countries have taken different strides to change their existing
curricula (Aisiku & Fafunwa. 1982; Bogonko. 1980). The social studies and history
curricula in our five-case study of African countries are briefly reviewed in this study to
assess their content and compare them with Ghana 's curricula.
African countries like Nigeria. Botswana. Zimbabwe. Malawi, Kenya. and Ghana
were once British colonies. hence. they have certain aspects of the curricula in common
in terms of subsuming history into the social stud ies. Only Nigeria currently offers
history as a core course. separate from the social studies with the intention that, history as
a core subject will help children at the preliminary stages to be acquainted with,
enlightened, and unified in their understanding of the diversity of people and their
histories in Nigeria (Channels Television, 2016).

Emergence of Social Studies Curricula in Ghana
In Ghana, Social Studies as a program of study was integrated into the school
curriculum of the then teacher training colleges in the early 1940s (Tamakloe, 1991).
The social studies instruction did not flourish since both the students and the teachers at
the teacher training colleges had misconceptions about the subject hence, approached it
with negative attitudes and poor receptiveness (Agyeman-Fokuo, 1994). Ten years after,
in the early 1950s, some subjects that were taught separately and as single subjects like
history, geography and economics replaced the existing integrated social studies
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curricula. It was multidisciplinary and interdisciplinary in nature as ideas and concepts
were drawn from the single subjects such as the history and geography disciplines to
solve emerging societal problems at the teacher training colleges. The graduates in the
social sciences at the teacher training colleges who were trained to teach the social
studies struggled to cope with the integrated nature of the social studies because, they had
all specialized in the single subjects and not been exposed in classes to all of them. This
led to the recommencement of the single subject approach at the colleges (Tamakloe,
1991 ). Also, the students in the teacher training colleges welcomed the single subject
approach because they realized that was the medium through which they could better
their grades in subjects like the history, geography, and economics. As part of the then
government's policy to train teachers to teach social studies at the basic schools in
Ghana, this policy served as the basis for the introduction of social studies program at the
teacher training colleges in Ghana (GES, 1993).
In the year 1976, grades 7-9 which was known as the experimental junior
secondary schools, were established and social studies was the spiral school curriculum
(learning of facts more than the details). The spiral nature of the school curriculum at the
elementary level necessitated the need for the student-teachers at the training colleges to
specialize in the social studies to help teach at the experimental junior secondary schools.
Three successive batches of social studies teachers were trained after which there was an
oversupply of the teachers because the glut of teachers did not correspond with the
numbers of the available experimental junior secondary schools. This resulted in the
social studies being removed as a program of study at the training colleges for the
1981/1982 academic year (Tamakloe, 2008). Five years later, in 1987, an educational
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reform was introduced into the curriculum. There was a review committee that was
inaugurated to investigate the educational structure in Ghana. The review committee
recommended in their report that there be six years of primary education, three years of a
junior secondary school system (JHS), and three years of a senior secondary school
system (SHS). The recommendations were implemented without hesitation that same
year and resulted in middle schools being rebranded as junior secondary schools. The
rebranding brought about by the educational reform led to the re-introduction of the
social studies as one elective course of study at the teacher training colleges to train the
student-teachers to teach the subject at the junior secondary schools. The aim of the 1987
ERP was to change the content of education at the basic (primary) levels and to make
sure the subject became relevant to the needs of the individual and that of the society.
The New ERP program resulted in social studies being taught at the basic levels in
Ghana.
Ghana' s social studies and history curricula is currently the same as that of
Botswana, Zimbabwe, Malawi, and Kenya, with history subsumed into the social studies.
The only exception is Nigeria, which has both social studies and history as single,
separate-subjects. Some states in the Unites States have merged the social studies and the
history subjects into one single curricula.

Comparison of the United States and Ghana's Social Studies and History Curricula
The instruction of history is undergoing a shift in the United States that is
bringing it in close alignment with the increasing trends in education across the world
(Ercikan, 20 15). The College, Career & Civic Life, popularly known as the C3
Framework, the National Council for the Social Studies (NCSS, 2013), the Common
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Core Standards, and research on evolving pedagogical practices (Lesh, 2011), have
helped move the United States into close alignment with the world in the balance of
content instruction and historical thinking skills. Research in United States highlights
certain heuristics historians use to do analysis of their historical evidence which includes
sourcing (Wine burg, 1991 ). Sourcing which is the process of using source information to
deduce understanding so one can better critique a text has been incorporated in the
American social studies and history curricula (De La Paz, 2005; Nokes, 2007). This was
made possible at a time where the C3 Framework (NCSS, 2013), together with the
Common Core Standards, put much emphasis on the merging of historical reading and
text-based writing instruction in the American history curricula, and the varying modes of
assessment that simplify the assessment of historical thinking (Ercikan & Seixas, 2015;
Smith & Breakstone, 2012; VanSledright, 2014). The design of the C3 Framework seeks
to expose the student to increasingly more complex historical literacies as they advance
in age (NCSS, 2013). The design of the United States' social studies curricula seeks to
allow the student to build his or her historical thinking skills such as sourcing,
contextualization, and corroboration in the instruction of history in the classrooms.
Nevertheless, teachers are admonished by the C3 Framework (NCSS, 2013), the National
Standards for History (Nash & Crabtree, 1996), and the proponents of the reformation of
history instruction (Nokes, 2013; Wine burg, Martin, &Monte-Sano, 2011 ), to teach
historical literacy by using primary sources documents or other verifiable evidence-based
documents to ascertain the textual evidence of their sources. The guidelines for the social
studies found in the CCSS call for increased instruction in reading and writing in
historically appropriate ways.
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The formal education system, identified as the western education system in
Ghana, was a type of educational system introduced by the European missionaries before
the colonial government took over. This kind of educational system focused on reading,
arithmetic and writing. The current educational system is based on what the colonial
educational system left behind (Amenumey, 2008; Boahene, 1975; Okyere, 2000). It is
quite interesting to note that the British government, which brought their colonial
education system that incorporates history into the social studies, do not presently have
social studies as a subject of study in their curricula. They have instituted a history of
Great Britain as one of the foundational and fundamental courses of study at the basic
levels of education in Britain. This will help Britain students learn their past and that of
the wider world, and how the past can influence the present. However, Britain's former
colonies, like Ghana and some other Afric.a n countries, still have social studies in their
curricula and have merged their own histories into the social studies syllabus. This
system of education encourages and rewards students who can memorize what they read
and pour the information out during examination (learning by rote). The traditional
method of assessing students is the predominant form of assessment in Ghana. It is the
paper and pencil form of text writing (Oppong, 2009). Little historical thinking or
inquiry is employed in the history instruction as compared with practices in the United
States. This has gone a long way to affect the content and pedagogy of history instruction
in Ghana's social studies curricula.
One researcher in Ghana has raised concerns about the absence of History as a
subject of study at the primary level of education in Ghana. She asserts that although the
social studies is taught at the primary level, the history content in it is minimal and may
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fade away if care is not taken (Ferdinand, 2016). Research indicates that it is universally
accepted that one of the benefits of a good education is to enable individuals to contribute
to development and improvement in the quality of life for themselves, their communities
and the nation, yet in Ghana, most engineers and scientists only memorize theories. When
practical application is required, they are unable to do anything (Agyeman, Baku, &
Gbadamosi, 2000). This is also true for students who are supposed to think as historians.
The educational system introduced in Ghana during colonialism was not to train experts
in science or technology, whose knowledge and expertise could influence the government
but was geared towards the training of people who could merely read, write, and calculate
(Agyeman, Baku, & Gbadamosi, 2000). Young students often viewed history as
primarily factual but unknowable, because, as one fifth grader put it, "nobody alive today
was there" (Lee & Ashby, 2000, p. 205). This is a very typical response by Ghanaian
students towards history as a worthwhile subject of study. This made one researcher
assert that, perhaps the focus on literal conceptualization in the early grade levels has the
tendency to create an assumption for them that there is not much need to do an in-depth,
critical, and comprehensive analysis of historical facts (VanSledright, 2002). The way
students perceive historical inquiry as a means of gathering and recalling information is
not the same way historians in the field do their inquiry. Historians use the process of
imaginative interpretation and critical analysis (Gaddis, 2002). Research indicates there
is a positive response from students towards the instruction of historical literacy at the
elementary level (Barton & Levstik, 2005; VanSledright, 2002) and at the secondary
levels (Bain, 2005; Aglinskas, & Britt, 2002; DeLaPaz, 2005; Nokes, Dole, & Hacker,
2007).
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The teaching and learning environment in the United States is intended to be more
student-centered than teacher-centered. Under the CCSS, the teacher plays the role of a
coach and a facilitator in guiding students towards learning. Increasingly, teachers are
being asked to help students read more like historians by integrating historical thinking
and literacy lessons into the history curriculum (Lesh, 201 1; Nokes, 2013; Wineburg, et
al., 2011). The C3 Framework suggests students in grade five "use information about a
historical source, including the maker, date, place of origin, intended audience, and
purpose to judge the extent to which the source is useful for studying a topic" (NCSS,
2013, p. 48). Teachers play a significant role in their students ' acquisition of historical
thinking skills in their teaching. Teachers are encouraged to use clear and unambiguous
statements and information that do not create confusion in the minds of their students as
they build their historical thinking skills, and help students facilitate their own learning
(Bickford & Rich, 2014). Teachers should be tolerant of the different perspectives of
their students and thus, help them to make history easier to understand as the students
make their own inquiry (Murray, 2013).
The learning environment in Ghana is more teacher-centered than studentcentered. The teacher gives the instruction and facilitates what and how students should
learn. History classrooms are dominated by lecture, textbook readings, or other
instructional activities that are intended to transmit information to students. This is
contrary to the development of critical thinking and inquiry that encourages students to
build their own understanding of the past. Activities of this sort should be allowed for the
students to initiate their own learning, present their dissimilar views and opinions through
debates, and engage in meaningful historical argumentations (Nokes, 2011 ). In Ghana,
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instead of history being something that teachers are talking about, it should be something
that students are talking about to enhance historical thinking skills.
Summary

Upon analyzing the emergence of the social studies and history curricula in
Ghana, the position of the content of history instruction in the social studies curricula
could be viewed as limited from its inception. This may be due to the emphasis on the
multidisciplinary and interdisciplinary nature of the social studies in the curricula.
History teachers are to give students the opportunity to engage in authentic historical
inquiry. Students should be allowed to pursue their own historical questions and conduct
original research. Often, this work involves personal, family, or local historical topics.
Studies over the years have revealed that document-based instructions help the historical
content knowledge retention of students as they have the opportunity to refer to primary
documents in their research rather than simply regurgitate the fixed narrative of mandated
textbooks (Nokes et. Al., 2007; Reisman, 2012). Currently, apart from Nigeria, the four
post-colonial African countries of Kenya, Malawi, Botswana, and Zimbabwe, have
history subsumed into their social studies curricula. Nigeria and the United States have
had some developmental changes in their curricula. Nigeria has recently reintroduced
history as a core subject of study in both primary and secondary schools (Channels
Television, 2016). America has developed new educational standards (CCSS), to
incorporate historical thinking such as Sourcing, Contextualization, and Corroboration in
their history content and instruction (NCSS, 2013). Ghana still holds to learning by rote,
which is a traditional type of instructional method even in the instruction of history
(Agyeman, Baku, & Gbadamosi , 2000).
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The researcher believes this is the canker to proper inquiry, and historical thinking
in the history classrooms in Ghana. The United States under the CCSS guidelines
promotes student-centered teaching and learning, while Ghana is engrossed with teachercentered teaching and learning environment. Ghana can adopt the strategies employed by
the United States in ensuring the development of historical thinking skills from the
elementary to secondary schools. They can also consider the steps taken by Nigeria to
make history a single-subject, to enrich the content of the history of Nigeria at the basic
level of study, and yet, maintain the core objectives of the social studies curricula. The
author in this review seeks to chart the development in social studies and history curricula
of selected African countries, chart Ghana' s development in comparison to the selected
African countries and contextualize Ghana' s curricula with the American curricula.
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CHAPTER THREE

Methods
This chapter focuses on the research methods used in this study. This study
examined the quantity and quality of historical content in the social studies curricula of
Ghana. The methods include: research design; participants; research instrument used to
gather the data; the procedure for the data collection; and analysis of the data. References
are made to the appendices to expatiate the phenomena under study.

Research Design
The research design employed in this study is the descriptive survey. Descriptive
survey permits data collection aimed at testing hypotheses and answer questions of an
existing phenomena (Gay, 1987). The data collected can be used to examine a
phenomenon by describing, recording, analyzing, and interpreting an existing
phenomenon (Fraen.kel & Wallen, 2000). The researcher used this design because it was
appropriate for use to try to examine the position of history in the social studies curricula
at the middle and high-level schools in the Akuapem North Municipality. Nevertheless,
there are factors that can militate the efficiency of this design. One of the factors is the
tendency for descriptive surveys to dig deep into the private life of the respondents,
which could make them feel uncomfortable, and may affect the reliability of their
responses, or their willingness to give detail responses to questions asked (Fraenkel &
Wallen, 2000).

Research Participants
The target population was 51 respondents from 19 different schools, broken down
into ten middle level schools (eight public and two private), and nine senior high schools
(all public). There are no private senior high schools in this district. As a result, I 0
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respondents could not participate in the data collection (four from the middle level and
six from the high levels). The non-participatory school was a private middle-level school.
They did not participate because they expressed their non-interest in delivering the
requested data.
The Participants in this study comprised a total of 41 respondents. They were
made up of social studies teachers, history teachers, and school administrators at the
middle and high schools in the A.kuapem North Municipality. The method used to select
the schools was one of random selection. Out of the 41 participants, six ( 15%) were
females and 35 (85%) were males.
At the middle schools, there were nine out of the total of 10 schools as the
accessible population. There was one school for the blind among the nine middle schools.
Out of these nine schools, seven administrators (n=7/ 14; 50%), and rune social studies
teachers (n=9/ 19; 47%), were used for the study. Also, among all the nine high schools,
there was one school for the deaf. Seven administrators (n=7/14; 50%), 10 social studies
teachers (n= I0/19; 53%), and eight history teachers (n=8/8; 100%) at the high schools
were used for the study.
Research Instrument
The researcher utilized qualitative methods and grounded theory to
interview dozens of carefully-selected teachers and administrators. The researcher used
an interview guide as the instrument for thi s study. In the study, interviews were
conducted with the middle and high-level social studies and history teachers and school
administrators in the A.kuapem municipality in the Eastern Region of Ghana. The
interview questions were developed by the Principal Investigator (Appendix C). The
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interview guides were designed to ascertain participants' p erspectives about ideas,
opinions, and experiences with the existing socia] studies and history curricula. It
assessed the perception of school administrators, social studies, and history teachers at
the middle and high levels in the district, on the current position of history in the social
studies curriculum of Ghana. The standards and pedagogy, what was included and what
was omitted in Ghana's social studies and history standards were also assessed. The
researcher employed qualitative research methods from the original data pool through
data collection and analysis in analyzing the history content in social studies of Ghana
(Krippendorff, 2013). Five interview questions were developed for the teachers, and 10
interview questions for the school adminfatrators. The latter had a greater number of
questions as they are responsible for ensuring that the curricula is implemented in the
schools (Appendix C).

Data Collection Procedure
The researcher consulted with the Municipal Education Director, and an
introductory letter from the graduate coordinator of the researcher's department was sent
to the director (Appendix A). The director of education approved and attached a cover
letter (Appendix B) to be dispatched to all the schools in the district. On behalf of the PI,
a research assistant delivered the introductory and cover letters from the municipal
director to the administrators of each school, to officially request for an appropriate day
and time to conduct the interviews.
The contacts and emails were collected from all the middle and high-level grade
teachers and administrators in the district. Apparently, the work of the research assistant
ceased at this point. After the PI received all the contacts and emails of both
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administrators and teachers, he sent them the interview questions via email and contacted
each participant to schedule appointments for the interviews, which spanned from May
2018 to August 2018. The interviews were conducted by the researcher himself to explain
the rationale for the study, and to encourage independent work. This enabled him to
clarify questions to respondents and to receive appropriate responses to every question
asked. The PI interviewed teachers and administrators on the developed questions and
recorded their responses with an audio recording machine. The researcher made
transcriptions of all responses from the respondents. The interview lasted between 20 to
30 minutes for the administrators since they had the 10 questions to respond to, and the
interview for the teachers lasted for about 15 minutes since they had five questions to
respond to. At the end of each interview, airtime and recharge cards were given to each
participant as a token of appreciation for their airtime used in the interview process.
During the interview, researcher posed other questions as they emerged and made logical
sense in an interview setting. This influenced how the data were analyzed.
Data Analysis

During the open coding stage of the data analysis, the researcher developed the
interview questions for both teachers and administrators (see Appendix C). He then
transcribed the data responses. He coded by hands and with the use of a highlighter to
examine the emphasis placed on each text response in the first passive coding. He again
did an examination of the similarities, frequency, and sequence prevalent, during the
second passive coding. Th researcher assigned codes by labelling the codes to give a
description and names to the patterns in each interview. He further did an inductive
coding by rereading the texts to build theory as the patterns emerged. In all, 12 themes
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emerged during the open coding. After reviewing the data found using open coding, he
analyzed what changes needed to be made to establish patterns of questions that would
result in quantifiable data. The data received from the interviews were categorized in
correlation with the research questions under appraisal.
During the axial coding, he examined the connections between the codes, and
asked follow-up questions to observe how each respondent reacted and approached each
question posed, and their reflective submissions on them. He made note of whether
emphasis was put on the individual differences and noted if there were any significant
characteristics of each respondent including but not limited to gender, race, age, political
affiliation, and socio-economic status, to give a general picture of their perceptions,
whether the content of history was prevalent in social studies curriculum. Lastly, he
looked for confirmation from texts and the possible exceptions. Inferences were made
from other relevant studies in the literature to support the findings.
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CHAPTER FOUR

Findings
This chapter presents the findings of the interviews conducted in this study. Each
of the school administrators in the middle and high-level schools in the district responded
to IO major interview questions administered by the primary investigator (PI). Each
social studies and history teacher in the middle and high-grade levels responded to five
interview questions. Each respondent offered unique observations about the quantity and
quality of the content of history in the social studies curricula of Ghana.

Interview Data
Out of the 41 social studies and history teachers and school administrators
interviewed, six were females (15%) and 35 were males (85%). The data obtained from
the 41 respondents are presented in Table One.
Table 1

Gender ofAdministrators and Social Studies and History Teachers
Gender
Male
Female

Total

Frequency

Percentage

35

85%

6

15%

41

100

Source: (Field Survey, 2018)
At the high school, seven administrators (n=7/14; 50%), six males and one
female; eight history teachers (n=8/8; 100%), seven males and one female; and 10 social
studies teachers (n=I0/19; 53%), eight males and two females were interviewed. At the
middle-level schools, seven administrators (n=7/14; 50%), six males and one female; and
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nine social studies teachers (n=9/ 19; 47%), eight males and one female were also
interviewed. The data obtained from the 41 respondents are presented in Table Two.
Table 2.
Population ofAdministrators, Social Studies and History Teachers at the High and
Middle Schools.
Position

Frequency

Percentage

Administrators (High School)

7

50%

Administrators (Middle Level)

7

50%

Social Studies Teachers (High School)

10

53%

Social Studies Teachers (Middle Level)

9

47%

History Teachers (High School)

8

100%

41

100

Total

Source: (Field Survey, 2018).
From Table Two, the primary investigator (PI) interviewed 14 administrators
(n=14/14; 100%) from both high schools and middle level schools. The social studies
teachers interviewed in the high and middle schools were nineteen 19 (n=19/19; 100%) in
total. The history teachers in the high schools numbered eight (n=8/ 8; 100%) in total
since the middle level schools did not offer history as a course of study and therefore, had
no history teachers. The responses of the respondents based on the interview questions
asked are captioned under 12 themes. The themes include; the training of the teachers,
misconceptions and value of the curricula, scaffolds used, instructional time, position of
history of Ghana in the curricula, textbooks used, assessment of students, field trips, role
of politics, patriotism, leadership, and students with disabilities.
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Training of Social Studies and History Teachers
Diploma and first degree are the minimum training requirements to teach at the
middle and high schools in Ghana respectively. During the interview, a question was
asked about the qualification and teacher training skills of the social studies and history
teachers at both middle and high levels. Out of the total of 14 ( 100%) administrators at
both levels interviewed, 11 (n=l 1/ 14; 79%) noted that their teachers had received
professional training either at the Teacher Training Colleges or the Universities,
primarily, the University of Education, Winneba, and the University of Cape Coast
respectively. The administrators indicated that all the social studies and history teachers
at the high schools are professionals who hold, at the minimum, a first degree in the
social studies and history courses. This is because, first degree is the requirement by the
Ghana Education office to teach at the high schools. Some of these high school ' s social
studies and history teachers hold their master's degree in education and post-graduate
diploma in education.
Teachers at the middle levels are trained at the Teacher Training Colleges. At the
middle levels, the administrators observed that the social studies teachers are trained at
the Teacher Training Colleges and hold their certification as social studies teachers, so
they are qualified to teach the subject. History teachers are not recruited at the middle
level since there is no history curricula to be taught at that level. Also, most of the
teachers have a good number of years' teaching experience. Some have taught for two
years, six years, IO years, 12 years, 15 years, and 16 years.
The qualification of teachers is a blend of professionals and paraprofessionals.
Three (n=3/ I4; 2 1%) out of the 14 (100%) administrators posit that it is true that most of
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the teachers are well trained in either the social studies or history curricula, the three
administrators, one from the high schools and two from the middle schools are of the
view that there are few social studies teachers at the middle level schools who teach
social studies without necessary holding certification in the field of social studies. There
are also some of the social studies teachers at the middle level who while teaching, are
also pursuing their higher diploma or master's degree in education. This is therefore a
blend of more professionals especially in the field of social studies, and few
paraprofessionals at the public middle level schools. There are some misconceptions held
by some students, parents, and the community that denigrates the value and impact of the
social studies and history subjects.
Misconceptions and Value of Social Studies and History Curricula

The students, parents, and the community hold misconceptions about the social
studies syllabus. During the interview, 21 (n=21 /27; 78%) teachers out of the total of 27
( I 00%) of both social studies and history teachers interviewed expressed their view on
how the students, the parents, and the community sometimes have wrong perceptions
about the social studies and the history syllabus. The content of social studies is focused
on Ghana and the happenings in the environment. The students perceive the social studies
as things related to their country and their environment. They do not attach much
importance and attention to it because they think it talks about things around them, and
whatever it is, they will be able to pass the subject with ease, which is not like the way
they approach other courses like science and mathematics. Some students think the
subject is boring for them and will have little impact on their success in their future
careers; hence, they feel no need to prioritize its study.
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History teachers are appraised by the students in different ways. Considering the
teacher-led method in teaching, the students perceive the teacher to be an expert and a
custodian of the content knowledge of history when the teacher can answer the questions
they ask because the students themselves are bereft of historical knowledge. Mr. Godwin
(all names are pseudonyms), a history teacher stated,
We go to class and we tell them what they are supposed to learn in the
day. Most of the students doesn' t know what you are going to tell them.
So, you go to class and tell them maybe, where did we end the last time?
Then you continue from there. It is the teacher who is taking charge of the
whole learning. Students may end up asking one or two questions, so if
you are able to answer those questions, then the students would perceive
that our teacher is very good or learned (Field survey, 2018).
With this perception, students absorb whatever the teacher gives them to be true
and factual. Students also see history as a broad subject, difficult, full of reading and
essays, and they are not ready to be committed to much of its readings because the
content goes beyond the confines of Ghana, to the history of Africa, archaeology, and the
civilization of the East African countries. These civilizations are what students study at
first year, and they lose interest in the subject. They do not see any reasons to study East
African civilizations at that level.
History teachers are sometimes satirized by their fellow teachers in other
disciplines. History teachers are not appreciated and respected like teachers in other
disciplines such as science and mathematics. Mr. Edmond, a history teacher stated,
Even as a history teacher, my colleagues sometimes mock me. They say
the subject is archaic, so why not study subjects like economics and
science, so why history? Our colleague teachers from different disciplines
say that history is archaic and ask if "that subject" still exists, and why not
focus on subjects like Economics and Science, engineering and the
businesses? (Field survey, 2018).
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When the parents hear such comments from teachers, they feel no need to
encourage their children to study history. Some teachers offer free extra classes but most
of the students do not show up because of the preconceived notion that social studies is
not a difficult and serious subject like mathematics or science. The teacher then needs to
be versatile in approach and strive to both arouse and sustain students' interest in the
instructional process. The history teachers further stated, the nature of the history syllabus
is voluminous as compared to the current educational system in Ghana. This makes it
difficult for them to complete all the topics before the end of the school academic year.
Parents and the community in times past considered history an archaic subject and
irrelevant field of study since it dealt with past issues which most parents consider of
little importance or interest.
The misconceptions about the social studies and history subjects are viewed
differently by teachers, parents, and some communities. The six (n=6/27; 22%) remaining
teachers disprove the claim that social studies and history are misconstrued by students,
parents, and the community. They are of the view that social studies and history are
subjects the students nowadays are interested and ready to learn, and, since the students
themselves are familiar with the world around them, it becomes more of a dialogue in the
classroom. Also, the parents and the community are realizing the need and importance of
history subjects. There is an advocacy and concern among some parents to bring history
to the elementary levels for their children to learn more about their culture and history
subjects that were previously neglected. Mr. Seth, a history teacher indicated that through
his students, parents express their support for the teaching of history as a core subject
throughout the country, so that every student would understand where they are coming
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from and where they are going. He believes the parents and the community have
embraced the history subject in his area. Some teachers begin their class by first
addressing the notion, misconceptions, and the barriers the students have about dates and
historical figures in class. Through dialogue, they clear the students' mind that hi story is
not as complex as they perceived it to be. Few of the teachers believe the students view
social studies as an important subject and give much attention to it. The pedagogies that
teachers use can influence how students respond to the two subj ects either positively or
negatively.
Scaffolds and Pedagogy

Teaching in Ghana is based more on a teacher-centered pedagogical approach.
There is too much theory in the approach to the syllabus. There are topics in social
studies that need Teaching Learning Materials (TLM' s) to teach them, but they are not
readily available. It is the teacher who dominates the instructional process as the students
ask questions during teaching. The teacher needs to prepare well and master the content
area before going to the classroom to teach. There were 24 (n=24/27; 89%) teachers who
asserted that history as a subject is taught from the unknown to the known because it
starts with the civilizations. It should however, begin from the known to the unknown,
from simple to complex. They suggested that the content should begin with the history of
Ghana, what Ghana is, how Ghana gained its independence, and the basic and prior
knowledge they have from the primary levels before teachers take up the study of the
history of Africa and the other civilizations, which is the case now for the first year of
curriculum at the high schools.
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Some teachers use scaffolds that builds on abstract and complex topics in the
social studies and history instructions. The three (n=3/27; 11 %) remaining teachers report
that they use scaffolds to ensure that topics in both the social studies and history curricula
are taught from simple to complex, known to unknown. Mr. Douglas, a high school
teacher stated that he handles four history classes of about 205 students in the Arts
program. During his teaching, when it comes to the history of Ghana, he takes the lesson
through diverse procedures to make it understandable to the students, so the students are
able to respond and explain at any point in time when asked by an examiner or external
person. Two other teachers employ this same methodology in their class. The focus is on
the practicality of the knowledge students acquire. Methods such as the use of
pictographic pictures and demonstrations are used by the teacher. Students are asked to
bring historical photographs to class, and they are taken out of the classroom when the
topic under study relates to the environment for them to have a practical feel of what is
read. Students are asked to do short interviews with other teachers concerning
information about some historical figures. Students can go to the extent to sing songs
sung in historical times. These scaffolds contribute to the increased class size of students
who take the history course in the school.
Some administrators make recommendations and referrals for their teachers to
seek help in areas of instructional difficulty in the subject areas. There were 12 (n=12/ 14;
86%) administrators that stated that they tell their social studies teachers to consult their
colleagues who are experts in the field of history when they have a challenge handling a
particular topic, instead of neglecting those topics. They encourage their teachers to use
varying activity-based methods to teach such as: discussions, group presentations, and

40
SOCIAL STUDIES AND HISTORY CURRICULA IN GHANA

role-plays. Some teachers use brainstorming and read-aloud. Some schools use the
Continuous Assessment Tests (CATs). They give in-service training to their teachers and
do revisions of teachers' pedagogies. One administrator, Mr. Roger noted,
The best pedagogy has to do with when you have the child at the center of
the teaching and learning process. So, you have to guide the students to be
able to appreciate the materials and then coordinate them and they do their
own work. You put them at the center so the whole teaching style should
be child-centered. But the teacher is only there to facilitate the process
(Field survey, 2018).
It is not all the schools that use the same scaffolds in teaching. Many schools do
not get the opportunity and the luxury ohime to do what other schools may do as the
teacher uses the pedagogy necessary for the students because, there are no feasible means
of finding textual evidence and to engage students in historical inquiry. The two (n=2/ 14;
14%) remaining administrators stated that the problem with social studies is its multi and
inter-disciplinary nature. When a teacher is not good in one area, teaching that area
becomes challenging and the teacher is tempted to overlook it. The scope of the teacher's
pedagogy can be attributed to the instructional time teachers have at their discretion. The
suitability and availability of more instructional time can impact teaching positively.

Instructional Time
Teachers and admjnistrators claim that teaching social studies and history in the
morning have greater impacts on students' learning. The instructional time for teaching a
period is 45 minutes for both history and social studies subjects. Nine (n=9/ 14; 64%)
administrators and 22 (n=22/27; 81 %) teachers are of the view that if history and social
studies periods are scheduled in the morning while the students are active between 7 am
to IO am, or after the first break, they find the students ask questions during these times
because they are very active in these early periods. The notion for the advocacy for
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morning classes is the consideration of the climatic conditions in Ghana, and the nature
of how the classrooms are constructed. It is more appropriate for teachers to have their
class early mornings. In the morning, the climate is cool and favorable for both the
teacher and the students. If the lesson is in the afternoon, the room becomes too warm
and the teacher feels uncomfortable, and not able to deliver his best in teaching the
students. The students may have also gone through several lessons for the day and are
tired. From noon to 2 pm, the students get exhausted and the teachers do more of
storytelling and brainstorming where students exchange ideas on the topic, or sometimes
move out of the class to do some practical lessons. The regular time of teaching history
subjects are in the morning around 10 am to 12 pm, and sometimes, teaching commences
after 2 pm. In the afternoons, the students do not find the teaching exciting. The teacher
must devise strategies and use the appropriate techniques to make the class interesting
else, the class becomes boring when the students are tired. In comparison, the morning
class is more active than the afternoon class. Also, the instructional time is too limited to
treat all the topics in social studies and history. The teachers wish the instructional time
could be extended.
Not all teachers prefer to teach the social studies and history topics early in the
morning. The remaining five (n=S/27; 19%) teachers and five (n=S/ 14; 36%)
administrators from the middle level oppose the idea of teaching the subjects early
morning. They claim that the subjects need not necessarily begin early in the morning
like 7 am. The allotted time for the subjects in the syllabus are good and properly
situated. The curricula are packed, and the instructional time for the various subjects
should be proportionally allocated. It depends on how the teacher modifies his methods
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of teaching that really matter in lieu of the instructional time of teaching. The position of
the history of Ghana could be assessed and analyzed in the social studies curricula to
enhance the students' historical thinking skills.

Position of History of Ghana in the Social Studies Curricula
Social studies is considered a core subject, and it is merged with history. A closer
look into the social studies syllabus reveals very little historical content present. It also
raises the question of whether the social studies teachers at the lower levels can handle
the little historical content since they do not have much experience in teaching history as
a subject and have no qualification in teaching history as compared to the high school
history teachers who are certified to teach the history subject. Eight (n=8/14; 57%)
administrators and 22 (n=22/27; 81 %) teachers interviewed admitted that there is little of
the content of history in the social studies curricula and it is not treated in any significant
detail. There are more government and geography topics than there are history topics.
The social studies topics treat Ghana' s independence, the mistakes Ghanaians made after
independence, and why Ghanaians are not self-reliant. The subject treats superficially, the
historical antecedents of the pre-independence topics. Some students are bereft with
knowledge as to why Ghanaians celebrate certain holidays and the historic background of
such holidays. One history teacher, Mr. Braimah indicated,
Assuming I am a social studies teacher, and my bias is economics, when it
gets to the history aspects, I will sweep it under the carpet. Social studies
is a multi-faceted course, and I fe.e l that if history should stand, history
should stand. Geography should stand. Social studies is fine but I can't see
history in detail in social studies. It is like just bringing everything
together in just mjnute areas (Field survey, 2018).
Some teachers are of the view that there are no qualified teachers to handle the
history subject in the social studies curricula. This results in some of the historical facts
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being taught out of context. So, when the students come to the high school and are taught,
they hold on to their prior knowledge received by the social studies teachers at the middle
level. One female history teacher, Miss. Anastasia commented,
Typical example, they have taught the students that Maclean was the first
governor of the Gold Coast. But Maclean was never a governor. So,
somebody who have not studied history has taken it and is going by that
Maclean was the first governor meanwhile Maclean was never a governor.
He was the leader of the Merchants. If history is introduced as a core
subject, then they are going to employ qualified teachers who know the
content area and teach them the right things from the basic level, and they
will come here (high school), and will not have much difficulties (Field
survey, 2018).
Social studies is assumed by some teachers to be the mother of all the other
disciplines. Five (n=5/27; 19%) teachers and six (n=6/ 14; 43%) administrators argue that
social studies is the mother of all the other subjects. They claim that when one subject
dominates, the core of the social studies would be lost. The amount of history presented
in the social studies is substantial considering the interdisciplinary nature of the socials
studies syllabus. When history becomes the central focus of the social studies, the
concept and essence of the social studies would be lost, as the core of all the other
subjects. When students do not have a government approved textbooks, or textbooks
issued are in short supply, students would struggle to gain in-depth knowledge of the
content of the history and social studies concepts during instruction.
Use of Textbooks

There are limited textbooks for teachers to use in teaching. During the interview,
25 (n=25/27; 93%) teachers expressed their dissatisfaction with the ready availability of
government textbooks on both social studies and history subjects. The student population
outnumbers the number of textbooks available for everyone to have a copy to take home
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and do assignments. With the current free senior high school education system in Ghana,
the government has instituted a new free social studies textbook for alJ first-year students
in all the public senior high schools in Ghana. This is limited to only the first years, so the
second and third year students depend on the available textbooks in the market by
teacher-authors in the field. History teachers tell their students not to be limited to one
textbook considering the broad spectrum of the history subject. The history teachers
introduce their students to other reading materials and encourage them to do further
readings. They make recommendations that each student should have their own copy or
more copies of the history and social studies textbooks. Mr. Joseph stated,
The use of textbooks is another thorny area. The subject is such a way that
we shouldn' t have relied on a single textbook. You will be very competent
in the subject if you read from several sources. You can't be very good in
history by reading a single textbook. For the sixteen years of teaching now
I continue to read different materials every time and I have more
information to it. Currently in Ghana, we have a single government
approved textbook which has not been revised from 1993 (Field survey,
2018).
There are some teachers who are authors of both history and social studies texts
and other learning materials. Students are encouraged to have copies of those materials.
The quality of these materials has an immediate impact on students' performance because
some of the authors are not history teachers. Students who are not able to buy those
materials rely solely on the notes given by the teacher. In the social studies textbook, it is
not clear, for example, who is the composer of the Ghana National pledge. Teachers at
the high schools expressed their concern for the non-revision of the syllabus and textbook
of the history curricula since 1993 where the new education system was introduced in
Ghana. They stated that since 1993, the same syllabus, content, structure, and textbooks
used to teach history have not been revised and that is what they are still mandated to use
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to teach the students. This to them, is an issue that needs to be addressed considering the
global trends in education across the world.
Two (n=2/27; 7%) teachers expressed their satisfaction with the existing
textbooks. They use several textbooks in teaching and they do not see the impact the
government textbooks could have on their teaching considering the varying sources of
books they use. Assessing students' performance would help teachers make
improvements in their teaching methods and help the struggling student towards
achievement.

Assessment of Students
Many students struggle and panic at the presence of external examiners when
questions are asked for fear of failure. Teachers were asked about their assessment of the
students and 18 (n= 18/27; 67%) of them emphatically stated that the students would not
be able to answer some historical questions by an external examiner because, some of the
students panic when they see an external education officer. When students are given oral
questions to answer, most of the students do know what to say and they end up omitting
vital information, especially dates, the year events took place, and their submissions are
not sequentially presented. Some also rely on the stories told them by their grandparents.
Until the teacher teaches the content with them from the textbook, students would not be
able to answer some questions when asked. When examiners come around, some of the
students due to fear of failure and panic, are not able to answer questions asked by the
examiners. One teacher, Mr. Ferdinand indicated,
Our system of assessment is one I have problem with because I will teach
the child all these things then at the end of the term, I set two, three, four
or five questions, I expect him or her to answer those questions. If he
doesn't get them right, then it means he has not grasped and understood all
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that we have done, which is wrong. So I present the marks the school
demands as end of term results, but every history student in my school
know that at the end of the term, I will send the 70% examination marks
and the 30% examination marks as the requirement is to the administrative
authorities that is the students' performance for the term but my students
know that it is not the final test we are doing, the four questions which I
use to assess the students to get that seventy, thirty. From day one, they
know how I get my thirty percent and the seventy percent. They know
from oral test maybe five marks throughout the term. They know project
work will be five marks the term, they know research work on vacation
will be five marks". Because he fee ls it is very bad to use that four
questions only at the end of the term to assess the performance of my
students (Field survey, 2018).
Teachers' diversified mode of instruction determines students' ability to respond
to questions asked by examiners. The nine (n=9/27; 33%) remaining teachers were
antithetical to the assertion that students will not be able to respond to questions asked by
examiners. They stated that their style and methods of teaching helps their students to be
able to respond to examiner's questions when asked. It also depends on the teacher on
how well he approaches the topics that will indicate whether the students will do well in
the courses or not. Some students can give historical accounts, but they face the challenge
of remembering dates. One teacher Mr. Frederick mentioned that he engaged lots of
external examiners to assess his students on oral accounts and positive feedback came
back from the examiners. The impressive contributions of the students were rewarded
with some textbooks from the external examiners. Students are given assignments every
vacation to broaden their thinking about some historical subjects. The teachers made
mention of how the students are not assessed orally in their class but through text-based
writing. They are thereby able to assess whether the students are knowledgeable about the
content and therefore, where they can express themselves orally when asked. Most
administrators are examination-oriented and not knowledge-oriented. They focus on the
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questions that students can concentrate on, memorize, and pass on their exams in lieu of
gaining content knowledge of the subject. They want their schools to be recognized as the
higher achieving schools, so what matters most to some of them is how best their students
can pass. This becomes the primary objective of most of the teachers.

Field Trips
Field trip is one key area of enhancing historical inquiry of students. Many
administrators oppose field trips. In the interview, 13 (n= 13/ 14; 93%) administrators in
both high and middle level schools were opposed to field trips. The first reason was the
lack of financial resources due to the large number of students, the costs involved, and
who foots the cost. Mr. Nicholas said,
My school doesn' t encourage field trips since even my students have not
yet payed their school levies. So, if you say to them to make another
payment for field trips, it becomes something else to them. In Africa, our
thinking is different, so the parent doesn ' t see sense in paying the levy, but
when you tell them that we are going for an excursion or field trip, then
they will all come and pay (Field survey, 2018).
Another issue of concern that made the administrators oppose field trips was the
distance, proximity, and the dangers associated with them. Administrators admit that field
trips are part of the school curriculum, but the transportation systems are not well
developed. Sometimes the risk involved in travelling is also another factor they consider.
Moreover, there are cumbersome bureaucratic processes involved in seeking
approval to embark on field trips. All the administrators interviewed expressed this
concern. The process sometimes becomes a disincentive to the teacher who expresses
interest in embarking on field trips with the students. The process involves writing to the
Parent Teacher Association (PTA) to seek the consent of the parent, writing to the
headmaster of the institution, the headmaster writes a cover letter and forwards to the
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district, and the district will add a cover letter and forward to the region for approval. In
writing the letter, there must be indication of the driver's name, his driving license
number, date of issuance and expiration of the license, and the type of car and car
number. The teacher now views this bureaucratic morass as a punishment for trying to
help the students make a historical inquiry. The teacher who plans the field trip is obliged
to make a projection and inform management at the latest by the second week of the
term. If the notification come half-way to the time before realization for a need for the
trip, the teacher will not be permitted. The teacher will be told the window of opportunity
has been closed until the following year, by the fo llowing term. Two female
administrators stated that it is a challenge to get the teachers interested in field trips due
to the cumbersome bureaucratic processes.
The one (n=l / 14; 7%) remaining administrator suggested that field trips need to
be done to enhance historical inquiry. Students rely most on the secondary sources which
may not reflect the true history of the people. For instance, if a student is asked why
people are called "Akuapem", the student may think it is just a name, but it is a collective
term for thousands of groups. Thousand is "Apem" and "Aku" means "Groups" in
Ghanaian language, so "Aku -Apem" is "thousand groups". If the teacher wants to teach
about the history of Akuapem, the students must be taken to the chiefs palace, for him to
give the students the historical background information about from where the people of
Akuapem are believed to have migrated. This administrator from the middle level said he
tells his teachers to take the students out of the class and visit the chiefs palace close to
the school and other areas. Could it be postulated that politics intervene in the discipline
by hindering students from going on field trips? This is one area worthy of scrutiny.
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Role of Politics in Curricula Implementation
Many teachers and administrators have the notion that politics and the curricula
implementation are inextricably intertwined. The social studies teachers indicated that the
text books they use differ from region to region. They believe politics has a role to play.
When a political party comes into power, they try to adapt a new textbook. Some of the
authors are affiliates of a political party so, when they come into power, they try to lobby
for their books. In terms of distribution of the textbooks, it is distributed to the regions by
different authors. An individual may be a very good author, but it depends on whom he or
she knows in authority who could recommend his or her book. This is an issue considered
to be favoritism and nepotism. There were 2 1 (n=2 I/27; 78%) teachers that posited that
politics play a significant role in the educational system of Ghana. They suggested that
the educational system should be structured in such a way that in the first year of high
school, every high school student should pass through some history-related courses to be
familiar with Ghana' s history. Doing this would make the student develop positive
attitude, energy, and respect for the history subject by the time they get to the second and
third year. Mr. Ansah commented,
The subject history is suffering. The reason why many students in the
secondary schools may run from it apart from the resource persons, the
teachers handling, apart from the methodology they may not be using to
make the students love the subject, the subject itself in the curriculum is
not well structured. It is not receiving the attention it should be. So right
from the top (national level), the interest of the subject is waning. If the
authorities are not promoting the subject, it dwindles down to the school
level and how students would have interest. So, when we go for national
conferences, I battle the resource persons maybe from the universities or
the Ghana Education service on the content of the syllabus we are using
now because since 1993, when the new education system was introduced,
the syllabus and the textbook for the subject have not changed. Then I
battle them on the voluminous nature of the syllabus compared to the
current educational system of three years which in effect is about two
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years or two and half. The third thing I put across is how nationally, we
are not promoting the history national framework. But no matter what you
say. One thing is the authorities hearing you and implementing it. I believe
so much that politics have a role to play (Field survey, 2018).
Some teachers are of the view that politics do not necessarily play a role in the
social studies and history instruction. The six (n=6/27; 22%) remaining teachers are of
the view that politics do not intervene in the discipline of history and social studies. They
believe the authorities rather preach that history should be taught in the schools to help
the students know their culture and their past since it is a very important pillar of every
country. They referred to one parliamentarian who proposed that the local language
should be used in the parliament. They believe although history was undermined at the
beginning, it is not so now since there is advocacy by some top national leaders. Some
also think it is not related to politics per se, rather, the academic policies made by the
curriculum planners. Some of the curriculum developers are believed to shift the
emphasis of the curriculum to their field of study so their subject does not become extinct
from the system. So, for that matter, subjects like geography and political science make
up a larger percentage of the curricula than do economics and history. This is because the
reviewers of the syllabus are experts in geography and political science.
Contribution of Historical Knowledge to Patriotism
Students are taught social studies and history to be patriotic and good citizens of
their country. Social studies topics try to solve societal problems. Teachers are trained to
teach against and to deal with ethnocentrism. Teachers teach to promote peace building
and national integration. During the interview, 13 (n=13/ 14; 93%) administrators claimed
they have not witnessed a case where students on the issue of ethnicity, assaulted a peer
or made demeaning comments about them. The schools emphasize character formation
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and moral training. They place emphasis on how the child talks to the elders, how to keep
the environment clean, and how students relate well with their peers. Topics like an
adolescent' s reproductive health, rights and responsibilities have an influence on the
students, and they modify their behaviors, so they may live harmoniously in the country.
Also, intermarriages play a role because of the present on-going socialization in the
schools, and in the country. Some schools introduce inter-cultural mix-ups where
students from different ethnic groups and regions come together to socialize and
collaborate in the schools. Knowledge of the migration of their forefathers help the
students to see themselves as ones who promote peace and tolerance among the students.
Students learn when to say thank you, sorry, when not to insult in public, and not to litter
on the street.
There was one (n= l / 14; 7%) administrator who was of a contrary opinion. He felt
that the desired impact of the social studies on socialization is not much felt. Comments
from students such as they will not marry a northerner when they grow up is a sign that
the impact of the subject is not reflected in their lives and socializations, and the student
has unlearned what he or she has held as a misconception. When the students
demonstrate the right attitude towards their peers and teachers, it pre-informs and
presupposes how, and who they can be in leadership positions.

Contribution of Social Studies and History Curricula to Leadership
Most of the schools have produced great people in society but the problem is the
association to bring all of them together. There were 10 (n= I0/ 14; 7 1%) administrators
who made mention of names of some key leaders in the country who attended their
school. Some schools have a homecoming where the alumni come to the school. When
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they come, some of them make donations to the school. Some of the alumni have opened
a library for the blind students in the school. Some schools have produced prominent
leaders like the late Professor Joao Da Rocha, the first Ghanaian director of the Ghana
School of Law, and the first national chairman of the New Patriotic Party (NPP),
Professor George Kan.kam at the University of Winneba, one of the key makers in the
educational development of Ghana, and some are in the media. They have contributed to
the school in many ways such as presentation of books to the school and giving of
scholarships to excelling students. Other schools have produced medical doctors,
pharmacists, bank managers, businessmen, politicians, and nurses at the Tetteh Quarshie
Memorial Hospital. Some are teachers who have returned to teach at the schools. Also,
there is one lawyer, Kwame Akuffo, who schooled in the mid-l 970s, and there is a
renowned Ghanaian footballer, John Painstil. These are all associates of the schools.
Some have built staff offices for the teachers and donated fifty computers to their former
school.
Names of schools and the pride and prestige of people riffle their association with
their schools. Some leaders do not publicly associate with some schools due to several
reasons which sometimes are attributed to the name or kind of school they attended. Four
(n=4/ 14; 29%) administrators expressed this concern. Mr. Gideon, an administrator
stated,
Sometimes there is this kind of, I don't know whether it is a stigma or
something, I don' t know. The mere mention of"Mangoase" (under the
mango tree), I mean could mean something different. From people, it is a
deprived and a very dejected school where people, I mean, shouldn' t be
there to learn. Sometimes when you are even in the car or when the
teachers meet, it seems they look down upon our school. And they even
think that those who are teaching in those kind of schools, not just
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"Mangoase" but "Mangoase" and its kind okay, probably they didn' t do
well in their exams (Field survey, 2018).
Some schools do not have alumni that occupy governmental positions because the
school is not that old. One school does not yet have alumni because it started as a primary
school, and the junior high was started about eight years ago. Presumably, the graduates
are expected to be at the universities now.

Students with Hearing and Visual Disabilities
Most times, students with disabilities are not accorded the same platform to
compete with their colleagues in job listings, despite their qualifications. Two visual and
hearing impaired specialized schools were put into consideration. There were two
(n=2/ 14; 14%) administrators and three (n=3/27; 11%) teachers at both schools who were
interviewed. At the school for the deaf, the social studies teacher who is hearing impaired
made mention that when students are given oral accounts of major happenings in Ghana,
they are only limited to what they have been taught since the majority of them lack
incidental learning (unplanned learning that takes place outside the confines of the
classroom such as listening to news on the radio). Unless otherwise being taught, it is
difficult for majority of them to learn on their own. The syllabus is not designed to be
deaf friendly hence, the majority of the students find it difficult to understand the content
of what they are taught. As a result, unless an ample time or additional time is spent to
explain frequently and thoroughly, it will not be easy for the students to grasp the content
of the subject being taught. Sometimes, the content of the syllabus is not practical in real
life, which makes the students place no value on learning it. For example, a topic like
'Ghana and the International Community' is of no practical value, hence, the content has
no value in the student's life.
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The library is one key resource area the teachers use and recommend to the
students to help enhance their learning. The school in a bid to beef up learning and
academic performance, stocks the library with adequate text books. Students access the
books in the library on a regular basis for personal studies and assignments. Because the
books are also not deaf friendly, some of the students' performances are below
expectation.
Textbooks for the visually impaired is one of the most problematic areas for the
schools to address. At the school for the blind, the social studies teacher made mention
that the students cannot read, and they rely solely on the portable radio devices to be
informed about the happenings of the country because they cannot read print. It is left at
the discretion of the school and teachers to look for books for the students, and even buy
the textbooks themselves to teach the students. It is a general problem in Ghana due to
stigmatization. The hearing and visually impaired are not seen much in governmental
positions.
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CHAPTER FIVE

Discussion
The intent of this study is to assess the quantity and quality of the content of
history in the social studies curricula at the middle and high-level schools, its
implications for the students, the economy, and the educational sectors in Ghana. It is
hypothesized that most Ghanaian students at the tertiary levels would find it difficult to
give a detailed account of Ghana' s history and its historical place in the world. Similarly,
students with an in-depth historical knowledge of Ghana beginning from the elementary
level would be better prepared to contribute to democratic governance. The results in the
study support the claim that students at the tertiary levels in Ghana would find it difficult
to give historical accounts of Ghana simply because they are bereft with Ghana's
historical knowledge from the elementary level. Also, the position of history in the social
studies curricula is unclear regarding what, how, and how much should be contained in
the curricula because history is subsumed into the social studies. This discussion includes
(a) insights on the position of history within the social studies curricula, (b) insights on
the promotion of historical thinking skills, (c) insights on the implications of Ghana's
social studies and history curricula, (d) limitations of the study, (e) delimitations, and (f)
concluding thoughts.

The Position of History within the Social Studies Curricula
The findings of this study show that the training of social studies and history
teachers invariably impacts the historical content taught in the social studies. As diploma
and first degrees are the minimum requirements to teach both subjects at the middle and
high-grade levels, it is imperative that the teachers possess these minimums, as the results
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from 11 (n=l l/14; 79%) out of 14 (n=l4/14; 100%) administrators indicate that most of
the teachers hold such qualifications to teach the subjects in their schools. This result was
anticipated since the expertise of the teachers in teaching the subjects is one of the key
indicators of how well history instruction can be effectively delivered to students without
misrepresentations. Considering the oft-neglected aspects of the historical content taught

in the social studies, history teachers could be recruited to assist the social studies
teachers at the middle level to teach the subjects. This means, the government may be
required to incorporate history as one of the course requirements at the teacher training
colleges of Ghana. This could enable teachers to use heuristics that would enhance
historical literacy of students. Three (n=3/14; 21 %) of the administrators noted that there
are paraprofessionals who teach the subjects at both grade levels, especially, at the
middle level. It is significant that the educators ensure all teachers sanctioned to teach
the subjects have gone through the rigorous training and hold the requisite qualification
to teach the subjects. Such measures can help reduce the rate at which the students view
the complexity of giving oral historical accounts of the history of Ghana by the time they
advance to the tertiary levels.
Educators could ensure the enrollment and training of more female teachers to
male teachers at the teacher training colleges and universities. The data in Table One
show that most of the social studies and history teachers and school administrators in the
district are males. There were 35 (85%) males and six (15%) females. This indicates the
percentage of administrators, social studies and history teachers who are males far
exceeds the percentage of the administrators, social studies and history teachers who are
females. Most male teachers and administrators as against the female teachers and
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administrators indicate either few female teachers are interested in undertaking the social
studies and history as a program of study. It could also mean many females are not
interested in becoming school administrators or have limited opportunities as compared
to the males who are given prominence in the cultural setting of some localities. When
this happens, the municipality may suffer a decline in the enrollment of female teachers
in the social studies and history programs, making it male dominated in the district. These
findings dispute the findings of Ababio, Aduaquah, Awuah, and Boadu (2014) who assert
that history is no longer the pre-occupation of male teachers when they conducted
research in the Cape Coast Metropolis of Ghana.
Additionally, paraprofessionals can be biased in teaching the social studies and
history subjects. The core nature of the social studies subject and the "history's
submergence in social studies" (Ravitch, 2000, p. 150), raises the assumption of minimal
focus of the history content by Ghanaian educators. With eight (n=8/14; 57%)
administrators and 22 (n=22/27; 81%) teachers who view the history aspect of the social
studies as superficial, credence could be given as to how non-qualified-content-specific
teachers in history instruction are permitted to teach the social studies subject at the
middle schools. Since more time is spent on government and geography topics in the
social studies syllabus than on history, there could be teacher-bias towards the history
subject if the teacher's area and expertise is either political science or geography. When
this happens, there will be no pragmatic measures for the administrator to assess the
performance of teachers in ensuring the holistic and multi-faceted aspects of the social
studies instruction are evenly scaffolded. Training of teachers by educators to be
discipline-specific in courses like history, geography, economics, and government at the
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teacher training colleges can help redress the situation. Incorporating the above stated
remedies can help promote and boost the historical thinking skills of students.
The Promotion of Historical Thinking SkiJls
The results of this study provide insights for the recommended learning scaffolds,
the appropriate instructional time, textbooks to be used, the assessment of the students,
and the role field trips play in promoting students' historical thinking skills. As Wineburg
(2001) posits, developing the historical thinking skills of students is not something
natural or automatic in their psychological development, so the students are to be given
opportunity to do their own inquiry to enhance their historical thinking skills. The focus
of historical thinking is on the cognitive process of historical inquiry where students can
frame their own questions, understand and conceptualize historical facts, do their own
analysis of evidence, corroborate and critique a text-based document (Nokes, 2011; van
Orie & van Boxtel, 2008).
Teaching in Ghana follows a teacher-centered pedagogical approach, and there
are limited Teaching and Learning Materials (TLM'S) to teach the students. The
pedagogy teachers use in teaching the social studies and history subjects contribute
significantly to both the development and non-development of the students' historical
thinking skills. Students can demonstrate their historical thinking skills when they are
able to cite sources, contextualize, and corroborate historical documents (NCSS, 2013).
As 24 (n=24/27; 89%) teachers assert that history subject is often taught from the
complex to simple, and from the unknown to the known due to the systematic nature of
the syllabus, it makes it difficult for them to use their own discretion in teaching the
subject chronologically for students to comprehend. This implies that whether the student
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will understand the historical content or not, the teacher is mandated by the syllabus to
teach it. The teacher can only postpone complex topics such as the civilizations of East
African countries and teach the basics of the history of Ghana such as its independence,
in consultation with the administrator. Careful consideration into this is not an issue of
teacher ineffectiveness or negligence, but the way the history syllabus is structured by
educators. Educators could be encouraged to re-structure the history syllabus to
incorporate the fundamentals of Ghanaian history as they begin from the simple (history
of Ghana) to complex (civilizations of East African countries) at the fust year of high
school. Also, educators should provide teachers with enough TLM' s to teach both social
studies and history subjects. The TLM's can be a refurbished library with social and
historical artefacts, digital resources and computers to incorporate the technological
aspects of instruction, for students to access primary-source documents like speeches,
videos, music, autobiographies, biographies, oral histories and manuscripts.

In the instructional process, teachers play a significant role in helping their
students develop historical thinking skills. When teachers are provided with the requisite
TLM' s for classroom instruction, they can help the students do a role-play, interviews,
and group presentations after watching a video clip of historical scenes. Teachers should
be encouraged to use clear and simple statements and information that do not cause
confusion in the minds of students as they build their historical thinking skills, and help
students facilitate their own learning (Bickford & Rich, 2014). They can help their
students best when they are tolerant of the different perspectives of their students and
thus, help them to make history easier to understand, as the students make their own
inquiry (Murray, 2013). Teachers can use images and pictures and demonstrations in
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their teaching to give students graphic and pictorial representation of historical facts. The
use of audio-visual aids like videos, make the historical content of the past more concrete
and realistic and does not make it look abstract to the students (Oppong, 2009).
Administrators and teachers recommend teaching social studies and history
subjects in the morning, and an extension of the instructional time. The nine (n=9/14;
64%) out of the 14 (n=14/14; 100%) administrators and the 22 (n=22/27; 81%) out of the
27 (n=27/27; 100%) of teachers interviewed claim the instructional time for teaching the
subjects which is 45 minutes per period is inappropriate. It is however, expedient that
both social studies and history subjects' instructional time be extended to be able to cover
all aspects of the topics in the curricula before the end of each academic term, and more
preferably, they should be taught in the morning. They believe it is in the morning that
the students and teachers are more receptive in the teaching and learning process. This
accounts for the cool and favorable weather conditions for students, considering the
classroom nature of many public classrooms in Ghana. In the afternoon, students find
teaching boring, and the warm nature of the classrooms makes it uncomfortable for
students to learn effectively.
Students' overreliance on textbooks and trade books can be a barrier to the
development of their historical thinking skills. Many Ghanaian students see the history
subject as full of memorization of historical dates, names, and facts so, it can be
reproduced during examination. The students who perceive history as past happenings,
pre-or post-knowledge, accurate, and can be learned by rote memorization have the
tendency to present historical events as mere facts-gathering than an empirical evidencebased interpretation to their own inquiry (VanSledright, 2002). In this case, the teacher
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should allow the students to pursue their own historical questions and conduct original
research. Their inquiry could incorporate personal, family, or local historical topics.
Studies over the years have revealed that, a document-based instruction can help the
historical content knowledge retention of students as they get the opportunity to work
with primary documents than the mandated textbooks (Nokes et. Al., 2007; Reisman,
2012). In Ghana where textbooks are the main resources for history and social studies
instruction, 25 (n=25/27; 93%) teachers interviewed claimed they lacked the number of
textbooks that would meet the growing student's populace in their schools. It is however,
bizarre for the introduction of government approved social studies textbooks for only first
year students at the high schools, at the neglect of the second and third year students. This
propels the teachers to introduce their students to different trade books to supplement
their textbooks since over-reliance on a single textbook would not help develop the
historical thinking skills of students. In a case where the teacher is an author of a
textbook or a trade book, he may be tempted to force the students to buy his or her books.
When the teacher-author is not an expert in the field of history, but in other fields like
geography and government, his writing will be skewed to only the geographical aspect of
historical facts, giving a minimal concentration to the political and socio-economic
aspects of the history. This can negatively impact the holistic content-knowledge
objectives of the history instruction, and the students will be bereft of some historical
information.
The government and educators are encouraged to introduce government approved
textbooks and revise the existing history textbooks. All the existing textbooks for both
history and social studies subjects should be reviewed and revised to meet the historical,
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social, political, and educational needs of Ghanaian students. This would help address the
omissions and misrepresentations prevalent in the social studies and history textbooks.
Over two decades, the history syllabus and textbooks have not been revised since the
introduction of the new education system in Ghana in 1993. Non-revision of the syllabus
and textbooks can hinder the learning achievements of students in Ghana, in comparison
with their cohorts in other countries, considering the global trends in education across the
world.
The traditional method of assessing students in Ghana is the paper and pencil
form of text writing (Oppong, 2009). To help students develop their historical thinking
skills, teachers are encouraged to keep the ongoing practice of formative and summative
assessments, particularly, in the social studies and history instructions. It could be
assumed that it is the rote memorization form of assessing students that creates the panic
among students when external examiners probe them and ask them questions. They begin
to fear they will miss some pre-meditated information, and due to nervousness, forget or
omit the vital information. There are 18 (n= 18/27; 67%) teachers interviewed who stated
that their students would find it difficult to give a detail historical account when
questioned by external examiners. The use of multiple choice questions in assessing
students historical thinking and historical literacy might not be the best option to
ascertain the textual evidence of their sources, their contextualization, and their
corroborations, that would enhance students' cognition. This cognates with research that
indicates that the content of history can be made meaningful to the student when their
experiences, age, and cognition are taken into consideration (Thompson, 1972; Nokes,
2017). The age and level of the student could determine the form of assessment to be
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given the students. Teachers could be admonished to desist from using " dictations" as a
form of assessing the historical thinking skills of lower grade students. Students can be
assessed on their class participations, project works, text-based writings, presentations, in
addition to the oral texts. The focus of teachers, administrators, and curriculum
developers should be motivated towards helping students gain content knowledge and
improving their historical thinking, historical literacy, and historical argumentation skills,
rather than rote memorizations.
Field trips help students build historical thinking skills. For students to have
hands-on experience, access to primary-source documents, and textual evidence to
support their historical claims and inquiry, teachers should be encouraged to offer a
considerable number of field trips during the school term. Research shows that, students
can only learn best when they are active than passive participants in the learning process
(Bransford, Brown, & Cocking, 2000). Although field trips are part of the school
curriculum and essential for students' historical inquiry, 13 (n= 13/14; 93%)
administrators interviewed opposed the idea of field trips. The reasons for the noninterest
include, but are not limited to, inadequate financial resources and funds for embarking on
field trips. An insufficient number of nearby historical sites, security and health risks in
travelling, and the cumbersome bureaucratic processes required for gaining approval to
embark on field trips also serve as disincentives for both teachers and administrators.
This opposition to field trips is surprising as one would expect educators recognize the
positive impact they would have on their students in their learning achievements. These
obstacles, mostly beyond their control, prevent them from fully supporting field trips.
The teacher begins to view the process as a punishment for their initiative. They have
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little motivation to go through the cumbersome bureaucratic procedures, from writing
letters to the Parent Teacher Association, to the headmaster, to the district, and finally, to
the region, knowing that there is no guarantee of approval. The observations from the
various interviews conducted show that it is as a result of the fear the parents, teachers,
and the region has concerning field trips that serves as obstacles to field trips. One
example of why teachers might fear the consequences of a field trip is a gory accident
that involved a group of Aburi Senior High Girls who were embarking on a field trip.
Aburi is a place where the ministers and politicians send their children to school. When
this incidence occurred, the federal government has not been comfortable and abrogated
field trips even though they are very educative.
The legitimate fears and concerns of all stakeholders should not determine how
students' educational and academic proficiencies are improved. Rather, remedies such as
the construction of good roads and proper monitoring, security, and safety measures for
students and teachers who go on field trips could be encouraged. This will help militate
the erroneous tendencies of fear that inhibits teachers and students from embarking on
field trips. Since field trips are a means by which students have access to primary-source
documents, the abolition of them will cause the students to resort to secondary sourcedocuments, with no, or limited primary source-documents to source from, contextualize,
and corroborate. As a result, the teaching and improvement of historical thinking skills
will be weakened.

The Implications of Social Studies and the History Curricula
The findings of this study highlight the misconceptions the students, parents, and
the community have for social studies and history curricula, the role politics plays in the
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curricula implementation, the importance of the curricula in producing national leaders
and promoting patriotism, and the urgent need for support systems for students with
disabilities. The results indicate that 21 (n=21/27; 78%) of the teachers interviewed
believe that, students and parents alike hold misconceptions about the social studies and
history curricula. These misconceptions were prevalent during the inception and
integration of the social studies as a program of study at the teacher training colleges in
the 1940s. It was thought at the time that social studies instruction was not successful
because, the students and the teachers at the teacher training colleges had misconceptions
about the subject, and thus, they approached it with negative attitudes and limited
conviction (Agyeman-Fokuo, 1994). Students perceive the content of the social studies
syllabus as focusing on the social, cultural, and political environment in their country so,
they have the tendency to see the subject as boring and non-significant to their future
careers. Young students often view history as primarily factual but unknowable (Lee &
Ashby, 2000). They perceive the subject to be complex, irrelevant to contemporary
studies, and requiring a lot of reading so, they display no serious interest in the subject.
They prefer to dedicate more time to the study of subjects like mathematics and science
than to the social studies and history. Students often believe some history teachers, but
not all possess a high level of content-knowledge about historical events that they then
articulate in the classroom. Most teachers can relate historical accounts, but not in a
detailed and systematic manner. They may, for example, omit and misrepresent vital
historical facts. Students should be given the opportunity to engage in their own historical
inquiry, cite textual evidence and sources, corroborate, demonstrate historical
significance, and critique sources. Engaging students in historical argumentation would
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prepare them to be custodians of their own learning, as they would be able to question
and contribute during instruction, as active participants rather than passive ones, who are
fed by the teachers only what they want them to know. History teachers are not accorded
the needed respect in their field of study.

In addition, history teachers are not as highly regarded, or as prominent in society,
as are teachers of subjects like mathematics, science, and economics. The structure of the
syllabus, instructional procedures and scaffolds, and mode of assessment, that makes
these other subjects stand out could be channeled to both history and social studies
instruction. The voluminous nature of the content of social studies and history could be
dispensed evenly, where the historical aspects can be incorporated solely into the history
syllabus, and the environment, social and civic engagement topics could be designated
specifically into the social studies syllabus. This would help the teachers to complete the
topics on time, effectively assess students, provide feedbacks to examine students'
progress, and devise strategies to improve their instruction. If careful attention and
consideration is given the two subjects, they may stand out and be as highly thought of as
the perceived ' prominent' subjects. When they gain such prominence in the eyes of
parents and students, the teachers of the two disciplines would be more respected and
appreciated in the society. This could help curb the disrespect most history teachers
experience among their peers.
The realization of the true value and significance of history as a subject can be
promulgated by making it a core subject of study from the elementary level. There is an
advocacy by some researchers and concerned parents in Ghana to bring history to the
elementary grade levels. They posit that social studies is taught at the primary level but
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the history content in it is minimal and may fade away if care is not taken (Ferdinand,
2016). It is therefore highly imperative that historical thinking is introduced into the
elementary schools (Bickford, 2013).
History should be prioritized in elementary schools because, it would enable the
Ghanaian students to more fully familiarize themselves at an earlier age with their rich
historical background and increase their sense of loyalty and patriotism toward their
motherland, Ghana (Jarolimek, 197 1; Lowenstein, 1967). The hypotheses ofthis study
indicate that the majority of students at the tertiary levels would find it difficult to give a
detailed historical account of Ghana's past when asked. This assumption is due to the
little emphasis placed on history at the lower grade levels in Ghana. Since students do not
have access to historical basics, and only selected portions of Ghana' s rich history are
presented in the social studies curricula at the middle levels, the students lose interest and
the desire to know more about Ghana' s past when they advance in their studies. At the
high school level in Ghana history is made an elective subject, and thus must compete
against other subjects like geography, economics, Literature, Christian Religious Studies
(CRS), and Government for the students' favor. I also posit that if history is made a core
subject from the elementary level, more history teachers can be trained which can
increase the enrollment of both male and female history teachers and increase the
educational labor force. Students would also feel the need to develop the right attitude
towards the subject since it is a core requirement to advance to the next grade level. The
educational system should be structured in such a way that in the first year of high
school, every high school student should pass through some history-related courses to
know more about Ghana's history before enrolling in their discipline-specific programs.
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By the time students get to high school, they would be knowledgeable, have developed
historical thin.king skills, and the number of general misconceptions about the subject
would decline proportionately.
Additionally, one barrier to making history a core subject at the elementary level
despite its increasing advocacy, can be the role and motivation of politics. Out of the 27
teachers interviewed, 21 (n=21 /27; 78%) of them believe that politics has a significant
influence on curricula implementations in Ghana. According to them, politics and the
curricula implementation are closely knit together. Due to politics, social studies teachers
have concerns about how the textbooks they use differ from region to region.
Pedagogically the introduction of new textbooks each time a political party comes to
power stifles the academic progress of students. The same is true when political parties
introduce nepotism and favoritism into the selection and the distribution of textbooks.
This is particularly egregious when only people who are affiliated with the politician' s
own political party receives these textbooks, other educational materials or funding The
government should relinquish all power concerning curricula implementation and
textbook allocation to the Ghana Education service (GES), and serve only a supervisory
role to ensure that the GES does not partake in partisan politics in its administration as far
as the learning achievements of students are concerned. Again, government can set up an
autonomous review committee that will occasionally review the social studies and history
curricula, perhaps, every two years, to meet the educational needs of Ghanaian students.
Students' knowledge of the condition and problems in their society better
prepares them to be patriotic citizens. Students will learn the strategies and measures to
ameliorate and curb societal problems. Social studies is believed to be the best subject for
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citizenship education in the schools (Biesta, 2006; Mukhongo, 2010). History can also
increase students' loyalty and patriotism to their motherland, Ghana (Jarolimek, 1971;
Lowenstein, 1967).
Social studies is the study of the problems of society. The Social studies as a field
of study equips the individual with the requisite expertise and cultural knowledge to
identify the problems, core values and future aspirations of the society in which they live
so-they can integrate well and contribute their quota to the advancement of their society
(CRDD, 2010). Both social studies and history teachers are trained to teach national
integration and peace building in their instruction. As they do this, they do not entertain
any form of ethnocentrism by the students. From the results, 13 (n=13/ 14; 93%) of the
administrators interviewed claim that they detect no major trace of ethnocentrism, tribal
assault, or character assassination by their students. They attribute this to the principle
that teachers are required to teach character formation, moral training, and peace building
in the classrooms. Also, topics on hygiene and environmental cleanliness and
conservation, socialization, rights and responsibilities, intermarriages, and adolescent
reproductive health unite the students to pursue a common goal through the various
activities they do as a group, regardless of tribe or origin. This will make them good
leaders in society.
Students' sense of patriotism for their country through knowledge gained in the
social studies and history instructions prepares them to be prominent leaders. There were
10 (n=I0/ 14; 71%) administrators who provided lists of prominent people, achievers, and
leaders who are graduates of their schools. These leaders, since the schools are their alma
maters, return to make donations to advance the academic work of students and the
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teaching staff of the schools. The donations range from setting up a library, presenting
books, offering scholarships, the building of office staff, and the donation of computers.
Some of the leaders are professors in politics (late Professor Joao Da Rocha, the first
Ghanaian director of the Ghana School of Law, and the first national chairman of the
New Patriotic Party), Professor George Kankam at the University of Winneba, who is
one of the key makers in the educational development of Ghana, and the law firms
(lawyer K wame Akuffo). Other leaders are in health ministry, banks, entrepreneurs,
media and sports (such as the footballer, John PainstiJ).
Some leaders due to their position and status in society, feel proud to publicly
associate themselves with their alma mater schools. Some feel degraded to be associated
with some names of schools which they feel the name of the school lowers their image
and status in life. Some of the schools also have alumni, but there is no working body to
track them and bring them together. Other schools do not yet have alumni that occupies
governmental positions because, the schools have not been in existence for a long time.
Lastly, the social studies and history curricula do not always favor students who
are hearing and visually-impaired. Again, the students are not given due advantage and
consideration in curricula implementation and leadership positions. Two (n=2/14; 14%)
administrators and three (n=3/27; 11 %) teachers were interviewed in both schools for the
deaf and blind. The concerns of teachers at the school for the deaf is the limitations
associated with not being able to hear classroom instruction, and the obstacles preventing
hearing-impaired students from learning on their own. The nature of the social studies
syllabus does not favor these students as it does not address their special needs, and the
majority of them are not able to conceptualize historical contents or to, develop historical
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thinking skills. The only resource center for both teachers and students is the library, and
the books are not deaf friendly, which contributes to the abysmal performance of most of
these students. Also, at the visually impaired school, there are no braille social studies
textbooks. Since the students cannot read printed copies of the textbooks, they resort to
news on the radio to acquire information about their society. Teachers look for and buy
textbooks on their own initiative to help the students learn. At the end of the academic
year, these students are expected to sit and write the same standardized exams, Basic
Education Certificate Examination (B.E.C.E), and West African Senior School
Certificate Examination (WASSCE) with their cohorts from their own and other schools.
When they do not pass, there is no effective mechanism to ensure them job placements in
the society. This, in a way, mitigate their opportunities to occupy governmental positions.
Educators could be encouraged to structure the syllabus to meet the needs and demands
of students with hearing and visual disabilities. There should be designated braille social
studies and history textbooks for the students. It is not fair that they lack these resources
that are provided by the state to able-bodied students and expect them to write the same
standardized exams with them. It is either they are resourcefully refurbished or given
their own forms of assessment that will still meet the demands and criteria of both BECE
and W ASSCE certifications, and thus enable them to apply for prospective job and
academic openings. Teachers should modify their strategy in teaching to introduce
hearing impaired students to incidental learning. They can do this through role-play
where a hearing student will be grouped with hearing impaired students.
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Limitations of the Study

The study would have been more representative if the other districts in the Eastern
region municipality were covered. Nevertheless, the constraints in financial resources,
and ample time to gather data of more teachers through Face-Time interviews limited the
study to only social studies and history teachers in 10 middle schools, and nine senior
high schools, in one district in the Eastern region municipality. In addition, the principal
investigator (PI), assisted by the research assistant who helped forward the letter of
permission to the municipal director, and retrieve contact information for the PI to
conduct the Face-Time interviews, encountered several difficulties even though prearrangements were made with the authorities. There were delays in the data collection
process by some administrators and teachers, who were not available during the time of
data collection. One private middle-level school declined to grant the interview. They did
not participate because they expressed their non-interest in delivering the requested data.
Some respondents preferred audio interviews to the FaceTime interviews for security
reasons. Due to the time difference between the United States and Ghana, the PI
sometimes had to stay overnight to conduct interviews. This slowed down the PI as to
how systematic and effective some of the interviews could have been conducted.
The weather conditions and poor internet reception also contributed to the
limitations of this study. Rain at times distorted the reception of calls made to Ghana and
caused the postponement of most scheduled interview meetings. Because of such
postponements, some respondents failed to grant the interview any longer. There were 51
respondents who were to be interviewed but only 41 of them granted the interviews.
Some teachers had to move away from their place of residence to places where they
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could have access to a proper reception. Also, there were interruptions in calls during the
interview that prolonged the interview beyond the expected duration. Some interviews
lasted for more than 40 minutes. Some recorded Face-Time interviews got disabled
unknowingly. The videos were retrieved but there was no audible voice, which called for
re-interviews that were not always pleasant for some respondents.
There was also an issue in Ghana at the time I will call, "The Anas Issue," that
became a hinderance to the data collection. There is a popular journalist in Ghana called
Anas Aremeyaw Anas who does undercover journalism. He has uncovered many
prominent people in Ghanaian society who were found to be corrupt, they have been
forced to step down from office because of Anas' entrapment and the corruption for
which they were found culpable. Due to this trending issue at the time, some respondents
declined to grant interviews because, they wanted to preserve their reputation, and did not
know when they might be found victims. Teachers who promised to grant interviews later
caused disappointments and refused to respond to calls or text messages. These factors
militated the openness with which most of the respondents could have responded to some
interview questions.
Recommendations are made for further research into this study by broadening the
scope of the study to other districts and regions of Ghana. In addition, research could be
done on the student's perception of the quantity and quality of the content of history in
the social studies curricula since this study was limited to only teachers and
administrators. An examjnation of the position of history in the social studies curricula of
some post-colonial African countries can be further researched.
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Delimitations
The study was restricted to middle level and senior high schools that offer social
studies and history subjects of instruction in one district of the Eastern region. The focus
of the study was limited in scope to the quantity and quality of the content of history in
the social studies and history curricula. The study could have been broadened to examine
the perspectives of social studies and history students on the quantity and quality of the
historical content of the two subjects during instruction, but it was skewed to only the
perspectives of teachers and school administrators in the selected schools in the district.
Future research study might examine data from students who are the beneficiaries of
curricula implementations.

Conclusions
Despite the limitations, this study highlights the position of history in the social
studies curricula at the middle level and high schools in Ghana as minimal for its
conceptual study. This study extends the principal discussion on the promotion of
historical thinking skills, and students' ability to cite sources using primary-source
documents, contextualize, corroborate, and use critiques in text-based writings during
history instructions. As such, proper heuristics could be used by teachers to assess
students. Teacher-centered pedagogical approach in teaching could be reviewed in the
instructional process, to introduce students to their own historical inquiry.
With the findings of this study, history could be introduced as a core subject at the
elementary levels, and the instructional time of both social studies and history instruction
could be extended to cover all aspects of the curricula during the academic term.
Governing authorities, school administrators, parents, and teachers could be motivated
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through this study to make flexible, the bureaucratic processes in embarking on field
trips, to encourage more field trips in schools. The study can contribute to the restoration
of the dignity of history teachers, appropriate textbooks and TLM' s would be used in
teaching, training of more professional to teach the subjects, ameliorate the
misconceptions of students and parents about the curricula, and cause a re-structuring of
the curricula to meet the academic needs of specialized students.
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Appendix A: Letter of Introduction

E.astc:m llhno1s University
600 Lincoln Avc:nuc:, Charleston, IL 619~0

Man:b 19. 201ll.

Municip:tl Education Director
fihana Education Service:
Akunp1m :-Corth ~unicipal

P 0 . Box 102
Akropong-Akuapim.
fu whom it may concc:m.

PERMISSION TO CONDUCT INTERVIEW
This lc:ttc:r is in suppun of Mr. Razak Kwamc: Dwomoh's request lo be: accorded the permission to collect data for
his Uratluatc: Stutlmt Master's Thc:sil> anti n:Sc:arch with social studic:s/history teachers and school udmin.istrntors
in your noble Municipality. As I have done for two semester, I am both advising and fully supponina: Mr.
Dwomoh's graduate: rc:S<arch. His research will be: approved by our Institutional Review Board prior to his
initiation ufthis research. This will c:nsurc all ethical guidelines are followed and reviewed during all prucedun:,

It 1s a privilege to mentor Mr. Dwomoh because his n:scan:h ii novel. The gc:nc:rution of nc:w understanding, i,
the intent of r~"!k.-arch and the essence of graduate studies. Beyond simply Mr. Dwomoh 's past cxpcric:nce, o,;:
Ghnruiian teacher. his cWTmt initiati"c: can both nt,:ntl knowledge: about Ghanaian curricula and pedagogy IJl!i
also complicate understanding, of how hi,tum:.al unJi:rstandinp can and should be taught in the United State,
and the world. A~ Gntduatc Coordinator for MSED Curriculum and instruction. this type of inquiry is c:x:1ctly
what I hope becomes the norm for our exceptional gr.iduutc 1tudc:nts.
Sincerely.

John H. Bickford IU. Ph.D.
Associate Professor of Social Studics.1 listory Education
MSED Curriculum & Instruction. Grndu111~ Coordinator

Institutional Revi<!w Board. Chair
Dcp:inment of Early Childhood. Elemc.-nrary..ind Middle Level Education
Jb1.:kfor,J:ii·c1u ~Q\J
.? 17 S8 I 788~
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Appendix B: Cover Letter
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10"' APRIL 2018.
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Of CH,,\

TI1c Headmaster

LEITER OF INTRODUCTION
l11i·. is to intro<luc._. h• ~ ou Mr. R :u.11.. K" amc Dwomuh "hn is 11 ( iraduatc student :ii th ...
Eustcm Illinois U nh cr., it~ 111 till' I luitcJ State of Amcrkn.

Mr. lbzu._ "-'-' ;1111c l),H,moh woulJ lil..c to collect d:sta for his Masters Thesis and Research
"i1h ~,..:,al .. udi: ~ ! ,;~,.,~ , ... ad1,·r, a11,I ,chnol .I\Jminis1rators in the Municipuli1~ .

Thank you .

..............

................. ..

GRACE OWUSUA ADDO (MS)
MUNICIPAL DIREcrOR OF EDl.1CATIO~
AKU APE:\1- l'liORTII
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Appendix C - Interview Questions
Administrators

1. How are the educators trained to teach social studies curricula? How does the
discipline of history fit within the social studies? How important is social studies
in comparison to math, science, reading, and writing?
2. With the multidisciplinary and interdisciplinary nature of Ghana's social studies
curricula, and as an administrator do you perceive the content of history of Ghana
to be well presented and detailed in the social studies curricula? If yes, how? And
if no, why not? And how can it be improved?
3. How much of instructional time is allotted for teaching of social studies in various
grade levels? And how much of the instructional time for the teaching of social
studies is dedicated for the teaching of the history of Ghana? How well does the
history instructional time enhance historical inquiry?
4. How well is historical literacy (close reading), historical thinking (sourcing,
contextualization, corroboration), and historical argumentation (text-based
writing) presented in the history curricula?
5. Are there provisions made for students to visit, contextualize, and engage in
historical inquiry about historical sites such as: Elmina and Cape Coast Castles,
Elmina Forte, Kwame Nkrumah Mausoleum, and the Slave Market at Abonse?
And how well are such provisions enhanced and its implementation ensured in the
classrooms?
6. With respect to the original intent of the social studies curricula in Ghana as the
study of the problems of society, and the purpose of history curricula which is
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intended to help students learn about the history of Ghana and Africa, how have
you assessed the impact of the two intents on the students?
7. As an administrator, how do you ensure your teachers' pedagogy in teaching
social studies reflect the content of history?
8. How effectively has the students been able to apply those historical knowledge
taught in present socialization with other students?
9. Has your school produced some alumni who holds governmental positions? If
yes, how has their contribution to development impacted your school and the
country? If no, are there some possible reasons and interventions?
10. Which of the three sections in social studies curricula: The Environment;
Governance, Politics and Stability; and Social and Economic Development, is
observed to detail the history of Ghana? How much of it is presented? How are
these presented? How are they balanced?
Teachers

1. As a teacher, how have you assessed your students' response in being asked by an
external examiner to give an oral account of the major happenings in the history
of Ghana?
2. As a teacher, how do students perceive your content area (not your teaching and
your class, but your content area specifically)?
3. As a teacher, bow is your subject area perceived by parents, the community, and
your country? Do politics intervene in your discipline? If so, how?
4. What are the provisions made in your school for students to have access to history
text books? Do you recommend one text book to one student for personal studies
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and take-home assignments? If yes, how? And if no, why not? And how do you
assess your students' performance?
5. What time have you observed works best for your students for teaching history?
How has that time contributed to your effective teaching, and do your students
find the teaching of history exciting during that time?

